This paper serves as a personal reflection documenting my own perspectives on meaningful educational experiences for Aboriginal learners, by drawing on my educational journey as a graduate student. It begins by sharing a reflection of my first experience within an online graduate course that included a substantial amount of content exploring Aboriginal and non-Aboriginal relations in Canada. This reflection documents how the online course has shaped my own development as an Aboriginal scholar, and positions the online learning environment as a culturally safe space for engaging in controversial topics. This discussion involves looking at education within a historical context, reflecting on the present struggles involved in securing culturally safe spaces for Aboriginal students, and looking towards a vision for the future that promotes cross-cultural dialogue for the benefit of all learners. By drawing on my online course, this paper opens some conversation on meaningful educational experiences for Aboriginal learners.
Introduction
She:kon, Jennifer Brant Ionkiats. Kenhté:ke nitewaké:non tanon Kanien'kehá:ka ni' ni:'i. face in access to, and success within, university institutions. Given the nature of my MEd research, it was important that I located myself within the research to build rapport and gain connectivity with the Aboriginal community and the readers of my research. Anderson (2000) writes about the importance of self-locating, especially when writing about Aboriginal women Transcending Boundaries 77 who have been historically objectified and over-scrutinized through colonial or outsider research.
As Anderson explains, "too often in the past, Native peoples have been misrepresented and appropriated on the page by outsiders" (p. 40). My positionality within the research stemmed from my own experiences as an Aboriginal woman and mother of two young children. My work was closely tied to my personal experiences of balancing the above roles, along with my role as a student. My success in university was, and continues to be, dependent on a myriad of support services that are not easily accessible, and often leave Aboriginal women in vulnerable positions atypical of the average university student (Kenny, 2006 ; Native Women's Association of Canada
[NWAC], 2009). Examples of these support services that were identified as limited and unfeasible in my MEd research include: childcare, housing, funding, and culturally relevant student services (Brant, 2012 be well known, the hesitancy of some Aboriginal students to speak up in class must be understood in the context of colonization and how it has "crept into educational practices" (Dumbrill and Rice-Green, 2007, p. 111) . My own experience of education was one in which I was the most quiet student in the class. Even though I had something to say, I lacked the confidence to raise my hand and simply participate in class discussions. Dumbrill and RiceGreen (2007) outline the importance of "understanding the relationship between power and knowledge and on recognizing that colonization has caused, and continues to cause, a divide between Aboriginal and non-Aboriginal learners" (p. 104). I still felt this divide in the online course, especially so with the material that dealt with Aboriginal and non-Aboriginal relationships. Through the mandatory postings, however, I found that I am more confident expressing myself, and engaging in critical dialogue through writing. Second, the nature of the online conversations allowed me the time I needed to reflect so that I could respond in ways that were both respectful and critically engaging. In this space I knew I would not be shut down, rather I could clearly articulate my view points, and respond to others. Dialogue that may be described as politically and culturally charged had time to be diffused in a way that it may not have in a face-to-face classroom discussion. Finally, the online environment served as a safe space, because my participation did not involve the usual anxiety I experience when I contribute within a classroom environment. This is an anxiety that I understand to be attributed to the ongoing nature of colonization within mainstream educational institutions (Dumbrill & RiceGreen, 2007; Hampton, 1995; Kanu, 2011; Kovach, 2009) were able to gain new insights and infuse academic literature into our responses. I was able to witness 'aha' moments from classmates, as we educated one another about Aboriginal and nonAboriginal relationships. These are skills that I will be able to extend as I gain more experience expressing myself in classroom environments and at academic conferences.
My participation in the ongoing conversation of the course has also assisted me in (Dumbrill and RiceGreen, 2007) . Despite the distinctiveness of Aboriginal nations across Canada, many of us share a common experience of education as a colonizing force. As Battiste, Bell, and Findlay (2002) express:
For those of us who have been educated in colonial, Eurocentric environments and had our Aboriginal identities revised or our white armour polished, we have needed to unpack 
Online Environments as Culturally Safe and Ethical Spaces
While there is little research in the area of online learning engagement among Aboriginal learners, the importance of this area of research can be drawn from the above narrative. In addition to my personal narrative, one study by Rice-Green and Dumbrill (2005) While their advice for decolonizing Web-based education is very general, they caution that "there is no simple formula for the ways to undertake this disruption, not least because to devise such a 'formula' would be a characteristically Eurocentric approach" (p. 113). Extending this thought, I propose that online learning environments can incorporate Aboriginal perspectives into the course design, much like classroom environments, by including material that is authored by Aboriginal scholars, and by including Aboriginal histories (Dion, 2009) . It is important that online courses, like all courses, facilitate a culturally and ethically safe learning environment that enhances Aboriginal and non-Aboriginal students' engagement. In order to establish such an environment, especially when controversial topics are discussed, it is important that a respectful collegial environment is promoted. Respectful rules of engagement should be presented at the very beginning of an online course, and the instructor should serve as a moderator to ensure that this protocol is followed. The instructor of our course ensured the development of an online community beyond the regular postings, by creating a student lounge within the course site. We managed to establish a trusting learning community online for the following reasons: (a) there were only eight of us enrolled in the course, and (b) we already had the opportunity to meet and develop relationships prior to our online course (i.e., during our Seminar 1 course). A smaller number of course participants and our established relationships allowed for the development of a supportive network that encouraged collaborative learning, and inspired collegial relationships among the entire group.
Konthahonninoron (They Make a Precious Road)
A conversation on meaningful educational experiences for Aboriginal learners involves (Dumbrill & Rice-Green, 2007; Hampton, 1995; Kanu, 2011; RCAP, 1996; Youngblood Henderson, 1995) . opportunities are designed and delivered in a decolonizing manner (Dumbrill & Rice-Green, 2007) . Not only can they be diversified to engage students into cross-cultural dialogue, and promote culturally safe spaces, but they can also be flexible and adaptable (Smith and Ayers, 2006) , providing access to a plethora of scholarly work that suits the needs of all learners. As I continue on my educational journey, I know that I will be able to gather strength and inspiration from the many Aboriginal scholars who have already begun to pave this road, and the many others who are also walking along this path, as the third wave of Aboriginal scholars (Archibald, 2009 ), sharing their visions for providing meaningful educational opportunities for Aboriginal and non-Aboriginal learners in Canada.
